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The 6-P pedagogical approach of ‘Plan writing, Prompt questions and text, Preview draft(s),
Produce an assignment, Peer review, and Portfolio tracking” promotes the productive use
of Artificial Intelligence(Al)-enabled text-generating tools for the development of critical
and/or reflective thinking by students. There are six phases, not necessarily sequential, but
interactive and iterative in nature, when using Al-enabled text-generating tools for
academic writing. First, students plan the content and structure of the writing to effectively
respond to an issue, research question, or problem. This corresponds to the forethought
stage of self-regulated learning (SRL), where students set goals and plan their way forward
(Zimmerman, 2002). Second, students generate questions for inquiry and prompts using
the text-based generative Al tools, which provide resources for thought, discussion, and
further exploration. Third, the output from the tools is previewed, checked for accuracy,
and screened for discrepancies. Students think critically when examining the tools’ output,
supplement the output with additional knowledge and information, search for other
supporting literature, and provide alternative views or arguments. The fourth phase in
academic writing with Al-enabled text-generating tools is to actually produce the written
content by synthesising information from the tools and other academic resources together
with the individual views and personal insights of the students. Fifth, a peer-review may be
required to polish the article and to ensure that the content and supporting references are
reasonable. The second to fifth phases together constitute the performance stage of SRL,
where students apply strategies and monitor their progress (Gentner and Seufert, 2020; Guo,
2022; Muller and Seufert, 2018). The sixth and final phase of writing academically with
Al-enabled text-generating tools can be termed portfolio-tracking, which, matching the
self-reflection stage of SRL, involves the students’ reflection of the writing and learning
processes and the formulation of strategies for future writing and learning tasks (Alt &
Raichel, 2020; Bavli, 2022). To some extent, the adoption of the 6-P approach resonates
with a writing-to-learn approach, as it may facilitate the enhancement of both writing and
thinking skills, subject to further research and evaluation of its effectiveness (Nuckles et
al., 2020). Additionally, the 6-P approach is embedded with elements of an authoring cycle
as an inquiry cycle that entails collaboration and connections with the life experiences and
perspectives of the learners (Short, 2009).
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